Educating for Sustainability involves promoting sustainable competences in students.
. A functional definition of competence.
96
In other words, competence could be defined as the way by which people mobilize diverse 97 personal resources of their mental structure in an orderly and integrating manner in order to 98 respond satisfactorily, successfully and effectively to specific complex tasks, defined in particular
In particular, planning for the classroom starts with defining the Learning Objectives (Figure 2 ), 139 also known as Learning Outcomes or Intended Learning Outcomes (ILOs). Learning objectives are 140 brief and clear statements of what students should know or be able to do at the end of the course that 141 they could not do before. Learning objectives may refer to knowledge, skills or attitudes, and must 142 define or describe an action, be measurable (regarding time, space, amount, and frequency), and be objectives should be referred to the competences, in such a way that the sum of Learning Objectives 145 enables creating the profile of each competence.
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Again, the main difficulty that practitioners wishing to incorporate the competences may 147 encounter is the lack of definition of the different frameworks. For example, the PISA and 148 Socioscientific Issues (SSI) approaches are seemingly well aligned when considering general aims.
149
Both approaches emphasize preparing students for life and citizenship, complex reasoning and 150 reflective practices, and robust understandings of the nature of science, particularly as it is practiced 151 in society. However, as the focus of comparison moves from the conceptual to more specific, the 152 connections between PISA and the SSI movement become more tenuous [23] . In absence of specific 
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 Willingness to engage with science-related issues, and with the ideas of science as a reflective 224 citizen.
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Each of the dimensions needs then to be developed into a series of concepts, processes (verbs of 226 action) and contextual factors, which allow establishing links with the Learning Objectives, and the 227 way teaching-learning processes are designed, put into practice and evaluated (Table 3 ). (Table 5) .
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The tags are not inherently gradable, but the arrangement into successively inclusive levels 265 facilitates designing ordered progressions.
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